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COMPASS: A CAREGIVER-TEACHER 
PARTNERSHIP MODEL FOR ALIGNING
HOME AND SCHOOL SUPPORT

LISA RUBLE, PHD, PROFESSOR
BALL STATE UNIVERSITY
WWW.COMPASSFORAUTISM.ORG

WHY 

COMPASS 
MATTERS

Autism varies across 
children

Teachers may feel 
underprepared

Research strategies not 
always used daily

Brings parents and 
teachers into alignment
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COMPASS IS 

AUTISM 

SPECIFIC

Research-supported practices in Autism 
(EBP-informed intervention plans)

Teaching plans are specific to autism 
and the personalized needs of the 
student

Profile assessment is specific to autism 

Teaching strategies are linked to goals 
and the child’s personal/environmental 
challenges and supports

BALANCING CHALLENGES AND 

SUPPORTS

 Student/child success =  Supports > 

Challenges

 Challenges: social cues, 

communication

 Supports: visual schedules, strengths

COMPASS Profile
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STEP A: UNDERSTANDING THE CHILD

 Parents, teachers, 

consultant share 

information with 

COMPASS Profile 

(compassforautism.org)

 Identify barriers and 

supports

 Focus on home and 

school environments

HOW DOES PROGRAM QUALITY AND 
PHILOSOPHY GET COMMUNICATED TO THE 

TEAM IN COMPASS?

Understanding 
that what we see 
is only the tip of 
the iceberg

Communication 
Skills

Independent 
Learning Skills

Social Skills

Focus on Pivotal 
Social Emotional 
Learning Goals

STEP B: DEVELOP PERSONALIZED 

GOALS

 Communication

 Social skills

 Independence/learning

 Goals are specific and measurable

Parents + teacher + consultant share 

information

�Identify: 
�What works at home and school 
�Barriers (e.g., noise, unclear expectations) 
�Supports (e.g., visuals, routines)
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STEP C: DEVELOP PERSONALIZED 

INTERVENTION PLANS

Individualized 
strategies

What, how, and 
who

Embedded in 
daily routines

INTERVENTION

PLAN TEMPLATE IN 

THE

COMPASS 

CONSULTATION 

REPORT

MAKING GOALS MEASURABLE 

1. Condition: In what circumstance do you want to see 
the behavior?

2. Performance/Behavior: What is the behavior?

3. Criteria/Frequency: How will you know if goal is 
achieved?

4. Measurement: How will you measure the behavior?

5. Timeline: When do you want the skill to be 

accomplished?

During/When……. Student will……. X times per day/ X out of X weekly 
opportunities….. as measured by….. by X date. 

The foundation 
of an effective 

goal attainment 
scale is a well-
written goal!
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TEACHING PLAN 

TEMPLATE IN THE

COMPASS 

CONSULTATION 

REPORT

EXAMPLE OF ENVIRONMENTAL 

CHALLENGES & SUPPORTS

CHALLENGES

 Activities that move quickly 

(circle time)

 Activities that lack structure

 People who do not 

understand autism

 Noisy environments

SUPPORTS

 People who can interpret 

behavior from the viewpoint 

of the autistic child

 People who understand how 

the environment needs to 

be adapted to promote 

learning and engagement

INTERVENTION

PLAN
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WRITING HIGH 

QUALITY PLANS:
STEP-BY-STEP 

TEACHING 
SEQUENCE 

(COMMON 

ELEMENTS)

ONGOING 

SUPPORT & 

MONITORING

Teacher coaching 

throughout the year

Progress tracked 

with 5-point scale

Clear view of 

student growth
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COACHING SESSIONS
 About 4-6 weeks following the 

planning session

 1. Teachers provide video 
implementing the intervention 
plans for review with the coach

 2. The child’s goal attainment is 
obtained using Goal Attainment 
Scaling 

 3. Adherence to the intervention 
plans is collected 

 4. The coach and teacher 
problem solve areas of 
challenge and update the 
intervention plans 

+2+10-1-2

Much 

More than 

Expected

More than 

Expected

GoalProgressBaseline

COMPASS 

EFFECTIVENESS
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RESEARCH DESIGN
Time 1 Baseline 

Evaluations

Control
COMPASS

Goal 
Attainment 

Score

Randomization

Expected 
outcome

0

GAS

REVIEW OF STUDIES

EFFECT SIZE 1.0-2.0
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IEP QUALITY

NRC Indicators

� Includes goals/objectives for social skills to improve involvement in school and family 

activities.

� Includes goals/objectives for expressive, receptive, and non-verbal communication 

skills.

� Includes goals/objectives for organizational skills and other behaviors that underlie 

success in a general education classroom (independently completing a task, 

following instructions, asking for help, etc.).

IDEA Indicators

� This objective is able to be measured in behavioral terms.

� The conditions under which the behavior is to occur is provided i.e., when, where, 

with whom.

� The criterion for goal acquisition is described i.e., rate, frequency, percentage, 

latency, duration as well as a timeline for goal attainment is described specifically for 

objective.
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Did IEP quality 

change for students 

whose teachers 

received 

COMPASS?

Was IEP quality better 

in the COMPASS 

compared to the 

control group?

RESULTS
� IEP quality increased 

after receiving 
COMPASS.

� IEP quality was higher 
in the COMPASS 
group.

� IEP Quality predicts 
educational 
outcomes in 
COMPASS for young 
children.
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WHY DOES 
IEP QUALITY 
PREDICT 
GOAL 
ATTAINMENT 
CHANGE?

Helps establish clarity in teacher goal-
directed behaviors.

The more that goals are clearly defined, 
well-specified, and time-limited, the better 
the stage is set for task performance.

For goals to be obtained, feedback toward 
progress is essential (Locke & Latham, 2002).

Increase sense of self-efficacy (Love et al., 
2019)

DO COMMON ELEMENTS IMPACT 
OUTCOMES & ENGAGEMENT?

WRITING HIGH 

QUALITY PLANS:
STEP-BY-STEP 

TEACHING 
SEQUENCE 

(COMMON 

ELEMENTS)
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PERCENT OF TEACHERS 

DEMONSTRATING COMMON 
ELEMENTS AT COACHING 1 & 4

31

40
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93.1

65

100

27.5
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6.9

82.8

38

97
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Teacher provided clear reinforcement for

completing the skill

Sufficient time (3-5 sec) following each prompt to

perform the target skill was provided

Teacher provided sufficient time (3- 5 sec) for the

student to perform the target skills after the initial…

Teacher / peer made initial request, or environment

is set up clearly, in format child could understand

Teacher or environment obtained the student’s 

attention at the start and maintained it throughout …

Child engaged in a meaningful activity

Percent 

Coaching 1 Coaching 4

TRAINING 
STUDY 

PARTICIPANTS:
12 
CONSULTANTS
31 TEACHER-
CAREGIVER 
DYADS

Can we 
train ASD 
consultants 
to 
implement 
COMPASS?

Yes, with high fidelity and high 
parent, teacher, and consultant 
acceptability, feasibility, and 
appropriateness (Ruble et al., 2024). 

Outcomes were similar to researcher-
implemented outcomes

Does type 
and dosage 
of feedback 
following 
the initial 
consultation 
impact 
teacher 
adherence 
and final 
GAS 
outcomes?

Type (Face-to-Face Coaching vs. 
Written Electronic Feedback) did not 
have an impact

Having more than one coaching 
session (2 or 4) was associated with 
higher outcomes (Ogle, et al., 2024)

OTHER STUDIES ON 

COMPASS 

 Replication of COMPASS in 

Australian Schools (Love, et al., 

2025).

 Adaptation of COMPASS when 

special education teachers acted 

as peer coaches (Stayton, 2025).
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WHY COMPASS HELPS

�Teachers: more confidence, less stress 

�Parents: feel heard and supported 

�Students: better outcomes 

�Team: stronger partnership 

THANK YOU!

LISA.RUBLE@BSU.EDU COMPASSFORAUTISM.ORG
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