COMPASS: A CAREGIVER-TEACHER
PARTNERSHIP MODEL FOR ALIGNING ;—
HOME AND SCHOOL SUPPORT

LISA RUBLE, PHD, PROFESSOR
BALL STATE UNIVERSITY
WWW.COMPASSFORAUTISM.ORG

Autism varies across

children

> WHY
Teachers may feel COMPASS
underprepared MATTERS
Research strategies not

always used daily

Brings parents and
tfeachers into alignment

- =

Introducing COMPASS
Collaborative Model for Promoting Student/Parent
Competence and Success Characteristics

(Neads, strengths, preferences)

®

COMPASS
Decision Making

COMPASS is not a scripted
curriculum. It is a decision-
making framework based on
Implementation Science and
Evidence-Based Practice in
Psychology (EBPP), moving
away from "one size fits all” to

Teacher/School Best Avallable
personalized planning. Resources Research
Cantext, constraints) (Evidence-Based
Practices)
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COMPASS and
Innovative
Education for
Students with
Autism

el orfomotng | COMPASS IS
Implementation SR d AUTISM

Science

R improving S SPECIFIC
Educational
Cutcomes of
Children witfbs

Common autistic strengths

BALANCING CHALLENGES AND
SUPPORTS

The Mechanism of Action:
Consultation & Coaching
Unlike standard workshops, COMPASS provides ongoing

performance feedback and modeling.

Initial Consultation IEP Update }—){ Coaching Cycle \
3 Hours Goals formally written into 4 Sessions [Every 5-6 weeks)
Snared decisicn-making with the Indiviyalized Education Observation, feedback,
Parent, Teacher, & Student Program. problem-salving, and progress
Pricetize 3 goals (Sacie, wopiring.

(Communication, independence).

COMPASS Profile
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HOW DOES PROGRAM QUALITY AND
PHILOSOPHY GET COMMUNICATED TO THE
TEAM IN COMPASS?

- B

~ Understanding k -
that whatwe see =

~isonly the tip of
the iceberg

STEP B: DEVELOP PERSONALIZED
GOALS




Individualized
strategies

What, how, and
who

Embedded in
daily routines

STEP C: DEVELOP PERSONALIZED
INTERVENTION PLANS

INTERVENTION
PLAN TEMPLATE IN
THE

COMPASS
CONSULTATION
REPORT

MAKING GOALS MEASURABLE

Performance

Time Line

Fig. 81 Template for wnitmg & well developed IEP objecuive

. Condition: In what circumstance do you want to see

the behavior?

. Performance/Behavior: What is the behavior?

. Criteria/Frequency: How will you know if goal is

achieved?
rement: will you measure the behavior2

When do you want the skill fo be
nplished?
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EXAMPLE OF ENVIRONMENTAL
CHALLENGES & SUPPORTS

CHALLENGES SUPPORTS
>

Commeneaizn Geal

T
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From Packaged Programs to Common Elements
Maoving from fidelity to a "brand-name program” toward fidelity to
evidence-based principles.

Rigid Protocol

Commaon Elernents of Teaching Sequences (CETS)
found across effective interventions.
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WRITING HIGH
QUALITY PLANS:
STEP-BY-STEP

TEACHING
SEQUENCE
(COMMON
ELEMENTS)

O NGO' NG Teacher coachin
SUPPORT & T

MONITORING

Progress tracked
with 5-point scale

Clear view of
student growth




>

COACHING SESSIONS

2B ETN| I I 2
8aselne  Progress  Goal Morethan  Much

Expected  More than

Expected

Measuring What Matters: PET-GAS

Psychometrically Equivalence Tested Goal Attainment Scaling

Standardized tests often :::m:;

miss small but functionally +1: Samewhat more
critical gains. GAS uses an than expected
individualized 5-point

scale developed for

each student’s

specific IEP goals. -2: Present level of

performance
[Baseling)

COMPASS

< EFFECTIVENESS

A~
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RESEARCH DESIGN

REVIEW OF STUDIES
EFFECT SIZE 1.0-2.0

Proven Efficacy in Early Education

Results from two Randomized Controlled Trials (2010 & 2013).

COMPASS v Placets Students in the COMPASS
[Face-to-Facs delveryl.  group showed significantly
1,41 higher Goal Attainment
scores compared to contral
groups receiving standard
sarvices.

Larg Effact
Threshold

Effect Size (Cohen's d)

“Findings replicated earfier
fesulls with a very large
effect size.”

(Ruble et al., 2013)

2013 Stucy
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Scaling Access via Technology

Can web-based coaching replace face-to-face visits to reach rural districts?

o Statistical
Difference

Face-to-Face Coaching ‘Web-Based Coaching
Effect Size d = 1.41 Effect Size d =112

Conclusion: Videoconferencing is a viable, scalable solution for resource-poor
districts, offering promise for bridging the research-to-practice gap.

Adapting for Transition-Age Youth (2018)

Addressing the "services cliff” after high school {Ages 17-20).

Meating

d=2.1

Effect Size (Extremely Large)

* 27% of COMPASS studants achieved a +2 rating
iMuch more than sxpected) ve <1% af controls.

» Focus shills o smplayment, independer fuing,
and community sccess.

The Critical Role of Coaching Dosage

Does the training stick? Teacher adherence improves over time.

oy

Takeaway: At
least 4
coaching
. Sessions are

il recommended
roquines practice aed to solidify
i instructional

$ changes.

Teachar Adharence Scon

9
Coaching Sesskn 1 Session 2 Sessicn 3
Inter, Navy Blue
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Inside the Intervention Plans: A Multi-EBP Approach

Teachers don't use just one practice; they combine many.

EAP Frequancy
5

On average, teachers select
5 differant EBPs per goal.

ideo Mozeing [Vie) EE—
Arvncecers-fuaed intsrvemioen 1) I———

Fruguerey

Top 3 EBPs: 1. Visual Supports 2. Reinforcement 3. Prompting

The Taxonomy of Intervention

Which tocls for which job?

Social Goals
(Highc

ion Goals | Lear

S.-J.|||.

Highest number of associated
EBPs (Avg ~&/goal). Key Tools: |
Key Tools: Peer-mediated Naturalistic interventian, Ky Toals: Visual supports,
ingtruction, Social naratives, Scripting, PECS. Task analysis.
Differential reinforcement.

Social skills intervention plans require the widest variety of strategies and highest integration. I

NRC Indicators
Includes goals/objeciives for social skills fo improve involvement in school and family
activifies.
Includes goals/objectives for expressive, recepfive, and non-verbal communication
skills..
Includes goals/objectives for organizational skills and other behaviors that underlie
success in a general education classroom (independently complefing a fask,
following instructions, asking for help, etc.).

IDEA Indicators
This objective is able fo be measured in behavioral terms.
The conditions under which the behavior is to occur is provided i.e., when, where,
with whom.
The criferion for goal acquisifion is described 1.6, rafe, frequency, percentage,
latency, duration as well as a timeline for goal attainment is described specifically for
objective.

IEP QUALITY
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Did IEP quality
change for students
whose teachers
received

COMPASS?2

Was |EP quality better
in the COMPASS
compared fo the
control group?

RESULTS

- |EP quality increased
after receiving
COMPASS.

- |EP quality was higher
in the COMPASS
group.

« |IEP Quality predicts
educational
outcomesin
COMPASS for young
children.

|EP QUALITY
AND GAS
CHANGE

Low Quality

Targeted Quality

Control = Experimental

GAS Change

High Qualit

a
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WHY DOES
IEP QUALITY
PREDICT
GOAL
ATTAINMENT
CHANGE?

For goals to be obtained, feedback toward
nfial (L & Latham, 2002).

Increase sense of self-efficacy (Love et al.,
2019)

Common Elements Autism Engagement
(CETS) Rating Scale (AERS)
Coaching1  Coaching  Coaching1  Coaching 4

| Autism Engagement
Rating Scale (AERS)
Student Goal
Attainment Outcomes 56** B1**
(PET-GAS)

DO COMMON ELEMENTS IMPAGC
OUTCOMES & ENGAGEMENT?

WRITING HIGH
QUALITY PLANS:
STEP-BY-STEP
TEACHING
SEQUENCE
(COMMON
ELEMENTS)
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Child engaged i ingful activity

environment obained the student’s - puEE—-_—G—_———_.;_ 35
attention at the startand maintained it throughout
Teacher made inital request, or environment

3/25/2026

peer n
is set up clearly,in format child could un

e ' cach
perform the. ill was provided

Teacher provided clear reinforcement for EESEE—_ENS 27,5
completing the skill i

3 0 w0
Percent
W Coaching | ® Coaching 4

PERCENT OF TEACHERS
DEMONSTRATING COMMON
ELEMENTS AT COACHING 1 & 4

TRAINING

Somwes  Yes, with high fidelity and high STUDY
consultants - parent, teacher, and consultant

I plement  OCCEPIability, feasibility, and
compass?  appropriateness (Ruble et al., 2024).

PARTICIPANTS:
Outcomes were similar to researcher- ‘I 2
implemented outcomes

CONSULTANTS
31 TEACHER-

Does fype

Type (Face-to-Face Coaching vs.
SMecban Wyrpme(n Electronic Feedbuc:(lgd\(d not CAREGIVER

have an impact DYADS

Having more than one coaching
session (2 or 4) was associated with
outcomes?  higher outcomes (Ogle, et al., 2024)

OTHER STUDIES ON
COMPASS
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WHY COMPASS HELPS

THANK YOU!

ACKNOWLEDGEMENTS:
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